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TransnaBonal	EducaBon	(TNE)	–	a	
2000’s	phenomena		
•  One element of the internationalisation of 

education. 
 

•  Typically associated with exporting of English 
speaking education and educational models. 
 

•  Asia and especially China has been particularly 
active in TNE (Huang 2007) with the British Council 
(2013) identifying China as a country with TNE 
opportunity.  



What	Does	This	mean	in	Reality?	

•  Challenges	the	College	English	Test	
Concept	
	

•  Different	Standards	of	English	being	
delivered	
	

•  Need	to	look	at	how	English	is	taught	in	
University	



An	Example??	XJTLU	–	A	unique	TNE	
InsBtuBon	
•  An EMI university in China. 

 
•  Follows a UK regulatory system but is a Chinese 

tier 1 university 
 

•  Dual degrees awarded. 
 

•  >90% of students are Chinese first language 
speakers (Mandarin or Cantonese) 
 

•  >50% of staff are not ENS 



XJTLU	–	The	Language	Challenge	

•  Delivery	of	UK	university	degrees,	subject	to	the	UK	
Quality	Assurance	process	-	there	is	a	need	to	
ensure	that	academic	quality	is	not	compromised.		
	

•  What		‘use	of	language’			provides	a	clear	
benchmark	for	staff	and	students	(at	XJTLU):	
	
	-	of	the	language	expectaMons	that	departments/
UoL	are	expecMng,		
	
-	maintaining	high	level	academic	quality	and	
standards.	
	

•  The	development	of	English	language	support	



Development	of		Language	Support	

•  English	for	Academic	Purposes	(Genre	/	EAP)		
Genre	specific	or	general	(eg:	Halliday,	Swales,	Hyland)	
	

•  Academic	SocialisaMon	–	‘socialising	students	into	the	
academy’.	Focuses	on	student	orientaMon	to	learning	
and	interpretaMon	of	learning	tasks.	
	

•  Academic	Literacies	–	Literacies	as	social	pracMce.	
IdenMfies	insMtuMons	as	sites	of/consMtuted	in	
discourses	and	power.	All	students	need	to	learn,	not	
just	non-ENS	students	(eg:	Street,	Lea,	Lillis)	
	

•  WriMng	in	the	Disciplines	(WiD)/WriMng	across	the	
Curriculum	(WaC).	Based	on	research	and	teaching	
pracMces	in	the	US	(Bri\on,	Elbow,	Emig)	



Genre	/	EAP		

•  Roots:	
	
London	School’	linguisMcs	
	
Halliday’s	REGISTER	and	GENRE	analysis	
	
English	for	Specific	Purposes	(ESP)	

	Extended	by		
	Swales:	academic	genres	
	Hyland:	disciplinary	variaMon	
	Use	of	Corpora/word	lists	
	Cope,	Rose,	MarMn:	Vygotskian		pedagogy			

(scaffolding)	



Genre	/	EAP		

•  A	pracMcal	response	to	student	needs	
	

•  An	acMve	and	expanding	movement	
•  Swales	&	Feak	(graduate	wriMng)	
•  MICASE	and	BAWE	corpus	projects	
•  English	for	Academic	Purposes	Journal		
•  BALEAP	



Academic	Literacies	

•  WriMng	and	reading	as	a	social	pracMce;	
influenced	by	power	relaMons,	
epistemologies	of	specific	disciplines,	and	
students’	idenMMes	

•  Problems	with	wriMng	at	the	epistemological	
rather	than	the	linguisMc	level	→	dominant	
instrucMonal	models	focus	on	
‘surface’	(linguisMc)	features	

•  Students	exposed	to	a	variety	of	pracMces	
•  There	is	no	singular	literacy	pracMce	-	hence	

the	plural	form	‘Academic	Literacies	



Academic	Literacies	

•  Academic	Literacies	researchers	suggest	AcLits:	
	
to	have	brought	about	a	paradigm	shid,	by	seeing	
wriMng	as	a	social	phenomenon	
	
to	focus	on	‘the	definiMon	and	arMculaMon	of	what	
consMtutes	the	‘problem’	[with	student	wriMng]		
	
to	be	a	‘criMcal	research	frame’		
	
to	have	established	an	‘opposiMonal	frame	to	
convenMonal	approaches	to	student	wriMng’	(Lillis	
&	Sco\,	2007)	



WiD/WaC	

Similar	to	AcLits	but	with	clearer	pedagogical	guidelines.	
	
•  Pedagogic	principles:	

–  wriMng	is	'an	integral,	ongoing	part	of	disciplinary	learning	
for	all	students‘	(Mitchell	&	Evinson,	2006).		

–  wriMng	instrucMon	should	be	firmly	embedded	in	the	
discipline’s	curriculum		

–  and,	where	feasible,	delivered	by	subject	lecturers	as	part	
of	the	regular	subject	teaching.	

•  PosiMve	outcomes	from	WiD	programmes	in	the	US	and	
UK.	
However:	cost,	workload	implicaMons?	

	



CriBcisms	of	Genre/EAP	in	the	Academic	
Literacies	literature	

	

Academic	Literacies	
claims	

Perceived	Genre/EAP	pracBce	 Perceived	assumpBons	
underpinning	Genre/EAP		

Textual	bias	
		
		
		

•  IdenMfying	genres	of	a	discipline	and	
analysing	texts	for	genre-specific	
rhetorical	features	

•  Making	the	texts	the	sole	focus	of	
research	and	teaching	

•  Pre-idenMfying	problem	as	textual;	
ignoring	wider	context;	ignoring	
idenMMes	of	writers	

•  Homogeneity	of	university	
culture		

•  Stability	of	disciplines	
		

NormaBve	approach	 •  Turning	idenMfied	features	into	
guidelines	and	presenMng	them	to	
students	as	norm	of	the	discipline,	or	
even	norm	of	the	insMtuMon		

•  AccepMng	established	insMtuMonal	
rules	without	challenging	them	

•  Uni-direcMonality	of	teacher-
student	relaMon	

•  Learning	convenMons	of	one	
discipline	gives	access	to	
whole	insMtuMon		



XJTLU	

						Ader	a	few	years	of	study	and	training	at	the	University,	we	are	
confident	our	students	will	be	equipped	with:	a	global	vision,	
the	ability	to	compete	internaMonally,	proacMve	amtudes	and	
the	determinaMon	to	succeed.	Students	will	become	
internaMonal	leading	professionals	in	technology	and	
management	who	have	an	excellent	command	of	English.	
		
	A	unique	immersion	English	learning	context	awaits	students	
from	around	China	and	abroad	at	XJTLU.	Student	moMvaMon	
and	confidence	is	enhanced	while	studying	English	language	
modules	delivered	by	the	LC	for	the	first	two	years	of	their	
degree	program	…	the	aim	is	to	ensure	that	students	develop	
the	study	skills	and	the	language	proficiency	that	they	need	to	
complete	a	BriMsh	degree	…	The	English	modules	that	students	
study	are	part	of	programs	which	have	been	validated	and	
accredited	by	the	University	of	Liverpool.	



XJTLU	

•  How	can	this	be	achieved?	
	

•  Develop	effecMve	language	policy.	Which	English?	Status	of	
English?	
	

•  Language	Support	that	is	all	inclusive,	not	reserved	for	certain	
types	of	students		
	
Discipline	and	context-specific;	the	more	it	is	linked	to	the	
teaching	of	subject	content,	the	greater	is	the	potenMal	to	
raise	students’	awareness	of	the	discipline’s	communicaMve	
and	social	pracMces.		
	
Co/Joint	Delivery.	
	
Language	not	arMficially	divorced	from	content	
	
A	halfway	house??	



EAP	in	AcBon	(Wingate	and	Tribble,		2011)	

•  EAP	instructors	should	teach	(wriMng)	on	the	
basis	of	subject-specific	texts	and	materials	that	
they	received	from	the	subject	lecturer	

•  EAP	instructors	and	subject	lecturers	plan	wriMng	
acMviMes	together		

	
•  Where	possible,	EAP	instructors	and	subject	

lecturers	carry	out	team	teaching	



An	Example	in	PracBce	

Tribble	and	Wingate	(2011)	
	
PotenMal	of	model	to	combine	best	principles	of	EAP	and	
Academic	Literacies,	because	
	
It	is	inclusive,	not	reserved	for	certain	types	of	students		
	
It	is	discipline	and	context-specific;	the	more	it	is	linked	to	the	
teaching	of	subject	content,	the	greater	is	the	potenMal	to	raise	
students’	awareness	of	the	discipline’s	communicaMve	and	
social	pracMces.		

	



Scaffolding	in	WriMng	(from	Tribble	and	Wingate	
2011)	

A	teaching	learning	cycle	(A	teaching/learning	(Rothery	and	Stenglin	
1994:8)	cited	in	MarMn,	2000:	119))		

	
	
	

	



DeconstrucMon	(Tribble	and	Wingate	2011)	

Experts	and	novices		(who	is	who?):	
	
Unpacking		the	genre	in	quesMon	
	
criMquing		the	social	context	in	which	the	genre	is	deployed	
	
idenMfy	high	frequency	lexis	and	pa\erned	language	use	
(corpus	data)	
			
analyse	individual	instances	to	gain	a	full		understanding	of	
organisaMonal	and	discoursal	features	of	the	textual	realisaMon	
of	the	genre	(write	the	write	in	the	genre)	

	



Joint	construcMon	(Tribble	and	Wingate	2011)	

Experts	and	novices	work	together	on	student	texts	using	
features	idenMfied	in	deconstrucMon	phase	
									
Drad/Redrad	
	
Feedback	
	
WriMng	of	complete	secMons/pieces	of	wriMng.		



Independent		construcMon	(Tribble	and	Wingate	
2011)	

Novices	work	on	their	own	texts,	using	skills	learnt	in	previous	
two	stages	
	
Need	academic	departments	and	language	support	to	work	
together	to	evaluate	novice	texts	to	ensure	language/content	
balance	is	met.	



Final	Thoughts	

Gao	X	et	al	2008	(within	Hong	Kong)	suggest	that	Chinese	
learners	view	English	as	essenMal	for	self-empowerment.		
	
Oxford	(2003)	highlights	how	(English)	language	ability	allows	
‘access	within	power	structures	and	cultural	alternaMves’.		
	
Gu	(2010)	argued	that	English	means	more	than	a	foreign	
language	in	China,	highlighMng	how	it	plays	an	important	role	
in	negoMaMng	idenMMes,	values	and	ideologies.		



Thank	You	
	


